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The region surrounding the University of 
Virginia is plagued by deeply ingrained racial 
and economic inequities that have only been 
exacerbated by the COVID-19 pandemic. Vast 
achievement gaps in literacy, math, science, 
history, and college placement tests persist 
between students of color and their white 
counterparts. Rather than closing these gaps, 
however, UVA and universities nationwide have 
historically created inequities through admissions 
policies, employment and labor practices, and 
land acquisition. 

Universities have not only the potential, but the 
obligation, to provide schools with the academic, 
human, and material resources to help reverse 
this trend. UVA has long supported local school 
districts, but efforts have been inconsistent, 
uncoordinated, and often designed to serve the 
University and not local youth. College readiness 
programs are abundant, but they often do not 
work with the school systems or the University 
and rely on students to opt-in.

Consequently, low-income Black and Brown 
communities perceive UVA as exclusive and 
unattainable. Today, UVA is committed to 
serving as an “anchor institution” in surrounding 
neighborhoods and schools and to diversify 
its student body racially and economically. A 
critical step in achieving these goals is Starr 
Hill Pathways (SHP), a free, year-round college 
readiness program for Charlottesville youth 
in grades 7-12 from historically marginalized 
communities. Its goal is to build a system of 
support that leads students to admission to UVA 
or the college of their choice.

A partnership between UVA, community-based 
organizations, Albemarle County Public Schools, 
and Charlottesville City Schools, Starr Hill 
Pathways will improve student outcomes and 
close opportunity gaps, ensuring that local youth 
are academically prepared for postsecondary 
education, have access to enrichment 
opportunities and supportive networks, and 

This report is intended to assist The Equity 
Center at UVA, local youth serving organizations, 
Albemarle County Public Schools, Charlottesville 
City Schools, and other community members. The 
information in this report can be used to inform 
equitable learning during the 2022-2023 school 
year and beyond and drive community support 
around college and career readiness.

There are many possible purposes for a program 
evaluation. For this evaluation, the following 
purposes have been identified:

1. Inform decision making aimed at formative 
improvement 
Changing or confirming policies and practices

2. Lobby and advocate 
Justify expenditure and demonstrate 
achievements

3. Contribute to a broader evidence base 
Inform future policy and practice by others 
outside the organization.

BACKGROUND

OBJECTIVES

EXECUTIVE SUMMARY

thrive socially and emotionally. By building trust 
with local youth and their families and weaving 
together support systems that develop the whole 
child, UVA will refine a model for university-
community collaborations that improves the lives 
of students nationwide.
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This evaluation utilized a mixed-methods 
approach to data collection and analysis to 
help capture the full experience of Starr Hill 
Pathways. Data collected included enrollment 
data, observations, surveys, and focus groups. 
Descriptions of the data collection tools, 
instruments, and processes are provided below.

ENROLLMENT DATA
Student enrollment data was collected and 
included students’ race/ethnicity, gender 
identification, and languages spoken. Daily 
attendance was collected throughout the duration 
of the program. Enrollment data for the 2021 
summer program was also collected to draw 
comparisons between the pilot program and the 
2022 Starr Hill Pathways cohort. 

OBSERVATIONS / WALKTHROUGHS
Direct observations allow evaluators to 
understand the process of an ongoing 
program.1To conduct observations of Starr Hill 
Pathways programming, an observation form 
(see Appendix A) was created and shared with 
two potential observers. The form served as a 
checklist and reflection to help the observers 
focus and maintain consistency. The use of a 
standardized form allowed for comparison across 
pathway groups. The walkthroughs measured 
student engagement, the focus of the curriculum, 
and the level of the safe environment. A total of 
18 walkthroughs were collected as each pathway 
was observed twice, and observations were 
completed during the 2nd and 3rd week of the 
program. 

METHODOLOGY
SURVEYS  
Over the final 3 days of the program, pathway 
evaluation surveys (see Appendices B, C, and D) 
were collected from 31 students, 11 counselors, 
and 11 community partners about their 
experiences in the program. Questions on the 
surveys included Likert scale measures, multiple 
choice questions, and open-ended responses. 
The surveys were offered to students in multiple 
languages to ensure equity of access.2 
Survey scales were also used to collect baseline 
data measuring students’ self-efficacy, outcome 
expectancy, and sense of personal agency 
through participation in Starr Hill Pathways. 47 
students participated in the pre-tests and 43 
participated in the post-tests. The data from 
these surveys was not used in the evaluation, but 
student participation in the research study was 
part of this report.  

FOCUS GROUPS
Focus groups were conducted during the final 
week of the program using a semi-structured 
protocol (see Appendix E).3 There were 12 focus 
groups completed with 2-6 students in each 
group, and a total of 32 students participated. 
Questions asked about their time in Starr Hill 
Pathways to provide further contextualization 
of their experiences in the 
summer program. These 
focus groups were audio 
recorded and transcribed 
to capture accurate 
dialogue.   

1.  To what degree were planned Starr Hill 
Pathways program activities accomplished?

At least 80% of program activities are 
accomplished on a daily basis throughout 
the duration of the program.

At least 80% of the activities that students 
are engaged in include a variety of 
interactive and creative activities that meet 
program goals. 

At least 80% of community partners shared 
feeling more prepared, resourced, and 
supported in leading program activities.

2.  To what extent were students in the 
focus demographic able to access Starr 
Hill Pathways programming (students 
representing the global majority and/or 
bilingual/multilingual students), and how 
does this compare to last year’s program?

At least 80% of students enrolled in Starr Hill 
Pathways are part of one or more identified 
focal groups (students representing the 
global majority and/or bilingual/multilingual 
students). Participation from these identified 
focus groups is the same or has increased 
since last year’s enrollment.

3.  What do students, counselors, and 
community partners say about their 
experience with the Starr Hill Pathways 
program?

Students, counselors, and community 
partners openly share their experiences with 
their time in the program, provide critical 
feedback to programming activities, and 
express a desire to continue attending and 
partnering with Starr Hill Pathways.

4.   To what extent did Starr Hill Pathways 
programming work towards reaching short 
and intermediate outcomes aimed at long-
term outcomes which include increased 
student self-efficacy, outcome expectancy, 
and sense of personal agency?

Baseline data will be established through 
pre- and post- surveys measuring students’ 
self-efficacy, outcome expectancy, 
and sense of personal agency through 
participation in Starr Hill Pathways. At least 
80% of students who consent to participate 
complete pre- and post- tests.

EVALUATION QUESTIONS SUCCESS CRITERIA
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To what degree were planned Starr Hill 
Pathways program activities accomplished?

At least 80% of program activities are 
accomplished on a daily basis throughout 
the duration of the program.

At least 80% of the activities that students 
are engaged in include a variety of 
interactive and creative activities that meet 
program goals. 

At least 80% of community partners shared 
feeling more prepared, resourced, and 
supported in leading program activities.

EVALUATION QUESTION #1 SUCCESS CRITERIA

100% of program activities were achieved throughout the duration of Starr Hill Pathways 3-week 
summer program. This included the community partner-led pathway curricula, on-site and off-site tours 
and field trips, UVA athletic tours, unstructured free time, and 3 meals served daily at the on-grounds 
dining hall.

OBSERVATIONS/WALKTHROUGHS 
Using a 5-point Likert scale, evaluators rated the level of students’ engagement as a 4.61 on average, 
indicating a high level of active engagement (see Figure 1). Open-response data from the walk-
throughs showed that 83% of pathway activities involved students engaging in interactive and hands-
on activities (i.e., non-lectures). Furthermore, 61% of observed activities involved students “doing 
something” with the information presented to them, 18% involved students “creating new information,” 
and 23% involved students involved in both doing and creating (see Figure 2).  

COMMUNITY PARTNER SURVEY 
In their final evaluation surveys, a 4-point Likert scale measured how community partners were feeling 
after participation in the program. Community partners highly rated feeling more prepared and 
organized (3.4), safe and supported (3.8), and feeling fulfilled (3.8) after partnering with SHP (see 
Figure 3). Findings from the qualitative data showed that community partners felt like the program had 
“great coordination,” and that SHP staff was “helpful and responsive throughout the process.” 

Figure 1: Are Students Actively Engaged?

Figure 2: Observed Activities

Figure 3: Community Partners: Prepared and Organized



Figure 4: Enrollment by Race/Ethnicity

Figure 5: Additional Languages Spoken by SHP Students
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To what extent were students in the 
focus demographic able to access Starr 
Hill Pathways programming (students 
representing the global majority and/or 
bilingual/multilingual students), and how 
does this compare to last year’s program?

At least 80% of students enrolled in Starr Hill 
Pathways are part of one or more identified 
focal groups (students representing the 
global majority and/or bilingual/multilingual 
students). Participation from these identified 
focus groups is the same or has increased 
since last year’s enrollment.

EVALUATION QUESTION #2 SUCCESS CRITERIA

ENROLLMENT DATA 
In the 2022 SHP cohort, there was a wide array of racial and ethnic identification with 87% of students 
identifying as part of the global majority. 

This is an increase from the 2021 cohort where 82% of students identified as students of color.4 Of this 
group, 41% of students were multilingual/bilingual students who spoke the following languages other 
than English: Spanish, Dari, Portuguese, Arabic, Chinese, Malayalam, Telugu, German, and Russian (see 
Figure 5).

This included: 
• 33% African American
• 8% Black
• 2% Biracial: Black/White
• 1% American with African ancestry
• 27% Hispanic/Latino
• 3% Biracial: Latino/White

• 1% Afro Brazilian
• 7% Asian
• 3% Afghan
• 1% Vietnamese
• 1% Multiracial: Korean/Spanish (see Figure 4). 
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What do students, counselors, and 
community partners say about their 
experience with the Starr Hill Pathways 
program?

Students, counselors, and community 
partners openly share their experiences with 
their time in the program, provide critical 
feedback to programming activities, and 
express a desire to continue attending and 
partnering with Starr Hill Pathways.

EVALUATION QUESTION #3 SUCCESS CRITERIA

FOCUS GROUPS AND EVALUATION SURVEYS 
Findings from the qualitative data revealed that students, counselors, and community partners 
shared openly about their experiences, provided critical feedback, and expressed a desire to continue 
partnering and attending SHP. Community partners were found sharing how the experience had left 
them “tired” but “fulfilled,” (see Figure 6). When prompted “I believe what I learned in SHP is important 
for my future,” all students said “Yes” (see Figure 7). 

All three groups shared critical feedback for the SHP 
staff and ideas for future programs related to 
improving scheduling, activities and field trips, and 
communication and their words can be seen in Figure 
8. Finally, 100% of students and community 
partners who completed evaluation surveys 
said they would speak positively about 
their experience in Starr Hill Pathways.

Figure 7: Student Evaluation: Future Orientation

Figure 6: Community Partner Evaluation: Feeling Fulfilled
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Figure 10: Community Partner Evaluation: Feeling Supported

Figure 11: Student Evaluation: Safe Learning Environment
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To what extent did Starr Hill Pathways 
programming work towards reaching short 
and intermediate outcomes aimed at long-
term outcomes which include increased 
student self-efficacy, outcome expectancy, 
and sense of personal agency?

Baseline data will be established through 
pre- and post- surveys measuring students’ 
self-efficacy, outcome expectancy, 
and sense of personal agency through 
participation in Starr Hill Pathways. At least 
80% of students who consent to participate 
complete pre- and post- tests. 

EVALUATION QUESTION #4 SUCCESS CRITERIA

Sample size: Pre-test (n=47) Post-Test (n=43)

College-Going Self-
Efficacy Scale (CGSES)

College Outcome 
Expectation 
Questionnaire (COE)

Educational Goal 
Expectations and 
Aspirations

Definition: Measures belief in 
college-going abilities

Measures participants’ 
anticipated outcomes of 
attending college.

Measures students’ 
expectations versus 
aspirations

Sample Item: “I could fit in at college.” “A college education 
will give me the kind of 
lifestyle that I want.”

“How far would you LIKE 
to go in school?”

Figure 9: Establishing Baseline Data

SURVEY SCALES
Baseline data was established for the research project studying long-term outcomes from the SHP 
intervention (see Figure 9). There were 47 students who consented to participate in the research 
program and took pre-tests during the 1st week of the program. 91% of students (n=43) took the post-
tests during the 3rd and final week of the summer program. Survey scales measured students’ college-
going self-efficacy, college outcome expectancy, and educational expectations and aspirations. 

OBSERVATIONS AND EVALUATION SURVEYS  
Data from the walk-through observations and pathway evaluations showed that the community 
partners and counselors felt there was a supportive network provided to the students. Using a 4-point 
likert scale, evaluators rated the counselors’ reported data on the safe learning environment as 3.9 on 
average, and community partners reported a score of 3.8 on feeling safe and supported by SHP staff 
(see Figure 10). Findings from the focus group data showed that students felt safe and supported. One 
student shared that “everybody was close” and another shared that “the counselors keep us all safe,” 
indicating the supportive network provided to the student participants (see Figure 11). 
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ATTENDANCE: THEY KEEP COMING BACK 
The number of students enrolled in Starr Hill 
Pathways was 97. Of the students who enrolled, 
their attendance in the program suggested that 
they were engaged and interested in returning. 
Over the course of the 3-week summer program, 
attendance each day averaged 83% of the 
enrolled students. At the end of the program, 
attendance data showed that only 4 students 
(4%) never attended a day of programming, and 
only 3 students (3%) attended for less than 2 days 
and decided not to return. 

One of the challenges found from the 2021 
summer program was transportation. For the 
2022 Starr Hill Pathways program, transportation 
routes were established, and bus and car services 
were set up before the start of the program. 
65 students (72%) utilized the transportation 
services provided by the Starr Hill Pathways 
program. Thus, these findings suggest that 
providing transportation for the majority of 
students in the program helped to increase daily 
attendance and retention in Starr Hill Pathways. 

KEY FINDINGS

97 STUDENTS ENROLLED IN  
STARR HILL PATHWAYS

83%
72%

DAILY ATTENDANCE AVERAGE

STUDENTS USED SHP 
TRANSPORTATION SERVICES 90%

100%
83%STUDENTS HAD FUN

CLASSROOMS WERE OBSERVED TO BE 
SUPPORTIVE AND SAFE

PROGRAMMING INVOLVED 
HANDS-ON ACTIVITIES

ENGAGEMENT: BUILDING A CHALLENGING 
CURRICULUM
To evaluate whether students were engaged 
in a variety of interactive and creative program 
activities, the walk-through observation data 
showed that 83% of the programming involved 
interactive and hands-on activities that engaged 
the students in their learning. The evaluators 
noted an overall pattern of students engaging 
with the material in interactive ways that involved 
higher-order thinking processes.

In their focus groups, students shared a desire 
to do more career-focused learning and take 
more off-site field trips. Students shared 
that they enjoyed getting to do things such as 
“mash crystals,” “create benches,” and “learn 
from cardiologists.” This data showed how 
students openly shared about the memorable 
experiences from the program. Other students 
expressed a desire for more engagement in the 
programming. One student said that they wanted 
“more medical stuff” because they hoped to be 
a doctor someday. Multiple students asked for 
“more projects,” and another said they would like 
to “cooperate with other groups more,” suggesting 
ideas for future collaborations between 
community partners. 

SUPPORTIVE ENVIRONMENT: BEING HEARD
Data from the evaluation surveys showed 
that 90% of students reported having fun in 
Starr Hill Pathways, and data from the walk-
through observations showed that 100% of 
the classrooms were supportive and safe. 
Evaluators noted that students were given ample 
independent work space, individualized attention, 
and the freedom to explore, tinker, and create. 
They also noted that the community partner 
facilitators were actively encouraging students 
to participate, give input, and take initiative. In 
their focus groups, students also shared that 
they enjoyed “meeting a lot of people,” “making 
friends,” and making “bonds with the counselors.” 

Findings also showed that students felt 
confident sharing critical feedback about the 
learning environments. Students asked for more 
opportunities to give input on programmatic 
activities and scheduling to meet their unique 
needs. For example, one student shared in their 
focus group that they would have liked more 
opportunities during free time to play tennis since 
that was a sport they played, and another student 
requested a sports-related pathway since they 
hoped to work in that career field someday. These 
findings suggest that students were expressing a 
desire to improve SHP programming to widen the 
opportunities for future activities and work to be 
more inclusive of students’ interests.  
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RECOMMENDATIONS
INTERACTIVE ACTIVITIES
Continue to provide programming that involves engaging, hands-
on, and project-based activities where students can learn through a 
variety of modalities. 

LISTENING
Continue to focus on sustaining a supportive environment for SHP 
student participants where their voices are heard and their physical 
and social-emotional wellness needs are being met.  

SCHEDULING
To the greatest extent possible, provide ample time for SHP staff to 

• continue offering transportation services, 

• design enriching curricula in collaboration with community 
partners, and 

• develop programming that exposes students to a wide array of 
experiences related to college and career readiness. 

COLLABORATION
Sustain regular collaboration between Albemarle County Public 
Schools, Charlottesville City Schools, and the Equity Center to revisit 
core values and align the mission of Starr Hill Pathways to the work 
of the school districts.
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Regardless of the type of postsecondary education students intend to pursue, middle school is a vital 
time for career and college planning.5 Most students make decisions regarding their educational future 
between 8th and 10th grade, and these academic decisions directly affect middle school students’ 
college preparation and career planning. 

In summer 2021,6 The Equity Center at the University of Virginia partnered with Albemarle County 
Public Schools and community partners to offer an after summer school program for middle school 
aged students that took place at Burley Middle School. Drawing on this first year as a model, Starr 
Hill Pathways (SHP) was launched in summer 2022 to provide rising 7th graders with a free, yearlong 
program focused on career exploration and aimed at meeting the college and career readiness needs of 
youth in the local area of Charlottesville City and Albemarle County. 

Starr Hill Pathways works primarily with youth who represent the global majority including, but not 
limited to, those identifying as Black, Latinx, and Asian. The goals are to prepare local youth for 
postsecondary education, increase access to enrichment opportunities, and foster support networks 
where they can thrive socially and emotionally. 

The summer program is focused on giving students exposure to a college campus and a wide range 
of hands-on academic and career-related experiences. Over 3 weeks in July 2022, students were on 
grounds at UVA where they attended presentations by professors, shared their meals in the dining hall, 
interacted with student athletes, toured on-site campus facilities, and traveled to off-site field trips 
related to their career interests 

Influenced by the Virginia Department of Education career clusters,7 local community partners delivered 
career-specific enrichment experiences for youth in “pathways” which included: 

• STEM and Education 

• Creative Arts 

• Environmental Sciences

• Culinary Arts

• Neurology 

• Civic Engagement

• Architecture 

• Multimedia 

• Medical Sciences

SHP faculty and staff will continue to engage these students from present through high school 
graduation to support them in enhancing knowledge, developing soft skills, building aspirations for 
post-secondary education, and enhancing their capability to build self-efficacy, outcome expectancy, 
and a sense of personal agency whereby students can foster the independence and confidence for life 
post-graduation.

INTRODUCTION
The report begins with a background of Starr Hill Pathways that explains why the program took place 
and requirements as dictated by the funding source. It then moves into a brief description of the overall 
methodology of the evaluation before moving into evaluation results and finally recommendations. 
Findings are presented within the context of the key evaluation questions with an emphasis on the 
evidence drawn from multiple data sources. The conclusion section presents some recommendations 
and provides the framework necessary to make additional recommendations in the future. 

The Equity Center works to tangibly redress inequities specifically in the Charlottesville-Albemarle 
community. The work of the center is to continue to learn, grow, reflect, and contribute to advancing 
best practices in programming, access, and educational equity. Therefore, the program evaluation of 
Starr Hill Pathways was designed to study what was and was not beneficial to students during the 
summer program. This report seeks to address the questions asked by The Equity Center leadership to 
guide the community towards developing a stronger community-school partnership model that aims 
to prepare local youth for postsecondary education, increase access to enrichment opportunities, and 
foster support networks where students can thrive socially and emotionally. The intended audience for 
this report includes: 

ALBEMARLE COUNTY & CHARLOTTESVILLE CITY SCHOOLS (ACPS & CCS) 

• Parents/Guardians/Other Caring Adults 

• Superintendents and Superintendents’ Cabinet Members

• School Based Leadership: School Administrators and Instructional Coaches

• Guidance Counselors

REPORT STRUCTURE

INTENDED AUDIENCE

COMMUNITY AT LARGE  
COMMUNITY ORGANIZATIONS

• African American Teaching Fellows

• Black Women of Central Virginia

• Culinary Concepts AB

• Health & Medical Sciences Academy

• Light House Studio at Vinegar Hill Theater

• Project Pipeline

• The STEMpreneur

• UVA Brain Camp

• Wildrock

INSTITUTES OF HIGHER EDUCATION 

• Piedmont Virginia Community College

• University of Virginia

• Other institutes of higher education interested 
in implementing similar programs
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This report is intended to assist the Equity Center leaders and decision makers in working 
with local school districts and community partners to increase access to programs, such as 
Starr Hill Pathways, and developing other programs that help students meet with success. 

There are many possible purposes for a program evaluation. For this evaluation, the following purposes 
have been identified:

• Inform decision making aimed at formative improvement: changing or confirming policies and 
practices,

• Lobby and advocate: justify expenditure and demonstrate achievements,
• Contribute to a broader evidence base: inform future policy and 

practice by others outside the organization.
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The Equity Center was founded in October 2019. Its 
mission is to “tangibly redress racial and economic 
inequity in university communities by advancing a 
transformative approach to the fundamental research 
mission, which will, in turn, reform institutional 
values, pedagogy, and operations.” The local steering 
committee, faculty, staff, and wider community 
envision a university that proactively serves the 
local community by drawing upon the rich research 
resources that the community has to offer and 
equipping its students to lead in building a more just 
society.  

In 2021,8 the Equity Center partnered with Albemarle 
County Public Schools and local community 
partners to offer after summer school enrichment 
opportunities to middle schoolers. The program 
took place at Burley Middle School and was aimed 
at Black, Latinx, low-wealth, and/or potential first-
generation college students. Using the 2021 summer 
program as a model, Starr Hill Pathways (SHP) was 
formed and invited its first cohort of students to 
UVA’s campus in July 2022.

The goal of SHP is to continue working towards 
educational changes that impact the post-secondary 
lives of youth in the surrounding area. For middle 
school students, there exist racial and economic 
inequities specifically with university admissions 
policies, employment and labor practices, and 
land acquisition. SHP was designed to challenge 
these inequities and build a partnership working to 
prepare youth for postsecondary education, expand 
access to college enrichment opportunities, sustain 
supportive networks, and promote youth thriving 
socially and emotionally. More specifically, the goal 
of the summer portion of SHP is to build aspirations 
for students to attend college as a precursor to 
the necessary tasks students complete along 
the pipeline towards college or technical school 
enrollment. 

The curriculum for Starr Hill Pathways is designed 
around a student-centered, assets-based approach 
to learning. This curricular model was led by student 
choice and agency that aligns with the mission of 

PROGRAM PURPOSES + GOALS
Albemarle County Public Schools that states 
“all learners believe in their power to embrace 
learning, to excel, and own their own future,” and 
the mission of Charlottesville City Schools that 
states “every learner can achieve at high levels 
and graduate as a life-ready individual in schools 
focused on removing social factors as a predictor 
of success and through personalized supports.” 
It is important to note that there is significant 
alignment between the core values of ACPS, CCS, 
and The Equity Center which are listed below. 

ALBEMARLE COUNTY PUBLIC SCHOOL 
CORE VALUES9 
EQUITY
We will provide every student with the level of 
support necessary to thrive. 

EXCELLENCE
We will mitigate barriers and provide 
opportunities for every student to be 
academically successful. 

FAMILY AND COMMUNITY
We will engage with and share the responsibility 
for student success with families and community 
partners. 
 
WELLNESS
We will support the physical and emotional health 
of our students and staff. 

CHARLOTTESVILLE CITY PUBLIC SCHOOL 
CORE VALUES10 
COMMUNITY
Relationships, collaboration, and partnerships 
among students, staff, families, and community 
are fundamental to the success of learners.
 
CREATIVITY
Creative expression through the arts is integral for 
developing empathy, teamwork, innovation, and 
problem solving skills. 

DIVERSITY
Individuality is a strength—the differences we 
each possess and the commonalities of the 
whole are shared assets.
 
EQUITY
Every learner can achieve at high levels and 
graduate as a life-ready individual in schools 
focused on removing social factors as a predictor 
of success and through personalized support.
 
EXCELLENCE
Creating life-long learners depends on the 
purposeful development of resilience and tenacity 
in a growth-oriented environment and with a 
focus on the pursuit of real-world solutions.
 
INNOVATION
Promoting imagination to form and pursue 
creative, flexible, research-backed solutions is 
essential for continuous improvement and the 
advancement of equitable opportunities.
 
LEADERSHIP
Opportunity is cultivated through the pursuit 
of a shared vision, guided by character and 
stewardship, and governed by a commitment to 
the mindful use of talents, resources, and time.
 
SELF-DETERMINATION
Providing learners with choices promotes equity, 
develops ownership, and fosters excellence and 
passion. 

WELL-BEING
Learners can only reach their full potential when 
they are in an environment that is supportive and 
promotes their health and security.
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THE EQUITY CENTER CORE VALUES11 
AUTHENTIC PARTNERSHIP
Our approach to community-engaged theory and 
practice means we are committed to authentic, 
honest, and transparent community collaboration. 

SHARED POWER
We will intentionally and equitably share our 
power as researchers by studying issues that 
address community priorities, openly sharing 
data and results with our community partners, 
and helping to translate our research into tangible 
actions that reduce economic and racial inequity. 

EQUITY
We are committed to the production of knowledge 
that advances social justice, by joining community 
research partners and ensuring fair and equitable 
treatment of community experts. 

JUSTICE
Our work will contribute to the fair distribution of 
equal basic rights to all members of society.  

BENEFICIAL
We will conduct research that tangibly benefits 
communities both methodologically and in 
implementation. 

ACTION
Our research will go beyond the creation and 
discovery of new knowledge, but we will also 
work to directly employ our learning to implement 
interventions to reduce inequity.  

MUTUALITY
We will form meaningful partnerships with low-
income, Black, Latinx, Indigenous, and immigrant 
community residents of all ages to create 
opportunities for two-way knowledge transfer 
and co-learning that will lead to more effective, 
equitable, and enduring solutions to problems 
impacting these communities.  

YOUTH
We will make training and equipping young 
people a major focus of the Equity Center’s work, 
because young people are at the center of many 
of the inequities present in our communities, from 
educational opportunity gaps to interactions with 
the justice system, to health, poverty, housing, 
and hunger. 

A crosswalk of the missions and core values 
of Albemarle County Public Schools and 
Charlottesville City Schools with the Starr Hill 
Pathways program can be found in the table 
below.



ALBEMARLE COUNTY PUBLIC SCHOOLS CHARLOTTESVILLE CITY SCHOOLS STARR HILL PATHWAYS

EXCELLENCE ACPS will increase student engagement in their own learning, in the school culture, 
and in student governance.

ACPS will expand extracurricular offerings based on student interest and increase 
the number of student led organizations. Participation in these activities will 
reflect division demographics.

ACPS will develop learning pathways that align with Virginia’s career pathways, 
with exposure to career pathways beginning in elementary school.

Every learner can achieve at high levels and 
graduate as a life-ready individual in schools 
focused on removing social factors as a 
predictor of success and through personalized 
supports.

Cultivate college and career awareness for all 
learners. 

School Pipelines: Beginning in 7th grade, students will 
be introduced to academic paths at UVA, including 
Architecture, Nursing, Engineering, Education, Arts, 
Public History, Creative Writing, and Law. The program 
will also align with the robust programming available at 
Piedmont Virginia Community College, as well as with 
“career clusters” recently announced by the Virginia 
Department of Education, through which Virginia high 
schools are developing plans of study for students 
in fields such like Architecture and Construction, 
Education and Training, STEM, and the Arts.

EQUITY ACPS will develop and implement a set of guaranteed field experiences for all 
grade-levels.

Provide equitable access to resources and 
programs for all learners.

Passion-Based Exploratory Learning: Middle and high 
school students’ individual interests will be fostered 
by University faculty and undergraduates who will 
implement robust summer programming, including 
experiences on UVA grounds, access to UVA resources 
during the school year, and fully funded field trips to 
areas that are culturally appropriate. This is modeled 
after the School of Architecture’s Project Pipeline that 
combines project-based learning with field trips to 
National Museum of African American History and 
Culture and other relevant institutions.

FAMILY AND 
COMMUNITY

ACPS will ensure that all students in each grade band (K-5, 6-8, 9-12) participate 
in at least one interdisciplinary, Project Based Learning experience focused on a 
community issue.

Extend experiences for learners through civic, 
neighborhood, and workplace opportunities.

Foster a passion for learning through 
individual pursuits and programmatic 
offerings.

Focused: It takes a village to support a student, so this 
initiative will incorporate students’ families, community 
partners, and school personnel such as teachers, 
counselors, and administrators. Workshops for families 
will ensure they are involved in the process from the 
beginning, and we will partner with existing efforts such 
as the Charlottesville Area Network Dedicated to Youth 
Development (CANDYD), the Virginia Partnership for 
School Mental Health (VPSMH), Boys and Girls Clubs, 
City of Promise, and others to ensure collaboration that 
supports every student. Additionally, students will have 
access to resources and integrated services to mitigate 
barriers to achievement, including socio-emotional and 
behavioral health support, or others as indicated by 
school, family, or students. 

WELLNESS We will support the physical and emotional health of our students and staff. Learners can only reach their full potential 
when they are in an environment that is 
supportive and promotes their health and 
security.
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Starr Hill Pathways received generous funding 
from the University of Virginia’s Strategic 
Investment Fund (SIF). The Equity Center received 
$2M in startup funding costs from the SIF award, 
plus an additional $4M that will be distributed as 
matching funds for any gifts, awards, or grants 
designated to SHP. To date, the program has 
received generous philanthropic gifts from the 
DN Batten Foundation, the Genan Foundation, 
the Jefferson Trust, Mary Scott Birdsall, Roger 
and Robin Millay, and others. As the program 
expands, the Equity Center staff is pursuing 
additional philanthropic giving lines, as well as 
programmatic grant support. In FY23, the Equity 
Center has plans to submit over $1M in grant 
funding requests.  

COSTS FOR IMPLEMENTATION PER STUDENT 
INCLUDED, BUT WERE NOT LIMITED TO: 

• Staffing on-site program directors, 
administrative support, database coordinator, 
and undergraduate counselors who served as 
support for students and contacts for parents 
throughout the duration of the program. 

• Transportation, including morning pick-up 
and evening drop-off as well as field trips both 
locally and across the state.

• Breakfast, lunch, and dinner at the UVA dining 
halls for all students and staff. Snacks were 
also provided throughout the day. 

• Student services, including costs for 
recreation facilities, organizational software, 
and camp materials and equipment. 

• Resources for community partners, including 
staffing, supplies, and other resources used to 
lead pathway activities. 

• CPR and trauma-informed response training 
for on-site undergraduate counselors.

FUNDING MODEL

In alignment with the Equity Center’s vision and 
mission, there is always a high priority on equity 
and redress in contract and purchasing as well as 
on the amplification of BIPOC and women owned 
small businesses, non-profit community-based 
organizations, and individuals.

Funding served 97 students in Starr Hill 
Pathways. Staff for the program included 2 on-
site program directors, 1 administrative support 
staff member, and 1 database coordinator. There 
were also 27 student mentors which included 23 
college counselors, 2 graduate assistants, and 2 
student interns.

The funding for Starr Hill Pathways assisted 
BIPOC, minority, and women-owned community 
partners in achieving the program objectives 
and delivering high-quality, community-based 
services that were reflective and representative 
of the students and Charlottesville/Albemarle 
community. The funding structure for the 2022 
Starr Hill Pathways program considered program 
size, capacity for serving students, transportation 
needs, and space requirements.

The Equity Center prioritized spending with 
local contractors and suppliers and over 35% of 
all expenses (direct and indirect) went to local 
community partners and community partner 
programming. 82% of contracted community 
partners were women or BIPOC led non-profits.

The Equity Center was able to continue partnering 
with 3 community partners from the 2021 
program and register 20 new organizations and 
individuals into the UVA procurement system.

The Equity Center partnered with 8 local 
organizations and an additional 3 organizations 
internal to UVA. The average cost to partner 
with these organizations was $13,030, with an 
additional $137,070 spent on general camp 
operations which included transportation and 
dining services. In total the University of Virginia 
provided $4,240 in resources per student or $283 
per student per day. 

97

20

$283

STUDENTS ENROLLED IN  
STARR HILL PATHWAYS

NEW ORGANIZATIONS AND 
INDIVIDUALS ADDED INTO THE 
UVA PROCUREMENT SYSTEM 

UVA FUNDING PER STUDENT PER DAY

23

35%
82%

COLLEGE COUNSELORS

EXPENSES WENT TO LOCAL 
COMMUNITY PARTNERS

WOMEN, BIPOC-LED COMMUNITY PARTNERS
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COST TO RUN THE SHP SUMMER CAMP

TOTAL CAMP COST $411,267
Community Partners $143,329
Student Services $126,098
          Transportation $74,780
          Dining Services $8,800
          Student Materials $42,518
Counselor Support $75,990
          Wages $65,019
          Housing $10,972
Staff $65,849

The Equity Center employed twenty-three 
undergraduate students, 2 graduate assistants, 
and 2 student interns who represented the 
continuum of mentoring from middle school to 
UVA. These students were able to have hands-
on experience as mentors and leaders for others 
in their community. Student mentors were 
compensated at a rate of $25 dollars per hour in 
exchange for their expertise, which is the highest 
rate permitted for undergraduate students. 

In order for some counselors to participate 
in the programming, housing was necessary.  
SHP spent $10,972 to provide University Dorm 
housing. Some college counselors were also 
housed in on-campus housing and all counselors 

Counselor Support

Staff

Student Services

Community Partners

were provided meals from the university dining 
hall. $65,000 was spent on student mentor 
compensation for the three weeks of camp and 
one week of orientation. This was 16% of total 
camp cost. 

Similar to the 2021 summer program,12  one of the 
largest unforeseen expenses was the provision 
of round-trip transportation for students in and 
around the Charlottesville community (18% of 
spending). However, providing transportation was 
also found to be an essential cost that enabled 
more students to participate fully and completely 
in the programming and reach students from 
across the entire Charlottesville-Albemarle area.
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EVALUATION DESIGN 
A mixed-methods approach of quantitative and 
qualitative data collection and analysis was used 
to examine the processes and outcomes of Starr 
Hill Pathways. The evaluation considered program 
activities, participant experiences, and challenges. 
The data will be used to monitor the current program 
process to make any necessary amendments, omis-
sions, or changes for future iterations of the program 
and other programming within the same sphere.

There are many different monitoring and evaluation 
processes, and the one that was used for this evalu-
ation is the Rainbow Framework. The tasks for this 
evaluation framework include: 

1. Understand and engage stakeholders
2. Establish decision making processes
3. Decide who will conduct the evaluation 
4. Determine and secure resources
5. Define ethical and quality evaluation standards
6. Document management processes and 

agreements
7. Review evaluation
8. Strengthen evaluation capacity 

UNDERSTAND AND ENGAGE STAKEHOLDERS
Stakeholders for the Starr Hill Pathways program 
include, but are not limited to:
• Students engaged in summer programming

• Families and other caregivers for students 
engaged in summer programming

• Community-based Organizations providing 
summer programming

• Albemarle County and Charlottesville City Public 
Schools faculty and staff 

• UVA Equity Center faculty and staff

SUMMER PROGRAM  
EVALUATION

ESTABLISH DECISION-MAKING PROCESSES
Decision making in terms of program evaluation 
will be carried out by a group of stakeholders. The 
members of the decision-making group are:

Ben Allen 
UVA Equity Center

Zakiah Pierre  
UVA Equity Center

Lucy Montalvo 
UVA Equity Center

Michele Claibourn 
UVA Equity Center

Sherica Jones-Lewis 
UVA Equity Center (co-led the evaluation process)

Nina Schoonover  
UVA Equity Center (co-led the evaluation process)

Joseph Williams  
UVA School of Education

Daniel Fairley  
President 100BMOCVa 
Director of Black Male Achievement Initiative 

DECIDE WHO WILL CONDUCT THE 
EVALUATION
The evaluation was led by Nina Schoonover and 
Sherica Jones-Lewis of the UVA Equity Center 
with support from other members of the decision-
making committee. Support also came from The 
Director of Equitable Analysis, Michele Claibourn 
(The Equity Center), and Doctoral Student, Chris 
Hu (UVA School of Education). For the purpose 
of this evaluation, Nina Schoonover and Sherica 
Jones-Lewis were considered internal evaluators.  

DETERMINE AND SECURE RESOURCES
A variety of resources were needed to complete 
the evaluation. Of these, the most substantial was 
time. The program evaluation took approximately 
6 weeks from the beginning of the evaluation until 
the final report was complete. This evaluation was 
conducted as part of the current responsibilities 
of the Director of Community Research and Data 
Scientist at The UVA Equity Center; therefore, 
there was no additional cost for evaluation 
services for stakeholders.  

DEFINE ETHICAL AND QUALITY EVALUATION 
STANDARDS 
To ensure an ethical and quality evaluation, the 
five standards used by the American Evaluation 
Association  were used as guidelines; they are as 
follows: 

SYSTEMATIC INQUIRY 
Evaluators conducted systematic, data-based 
inquiries about what was being evaluated.

CULTURAL COMPETENCE* 
Evaluators provided competent performance to 
stakeholders.

INTEGRITY/HONESTY 
Evaluators ensured the honesty and integrity of 
the entire evaluation process.

RESPECT FOR PEOPLE 
Evaluators respected the security, dignity and self-
worth of the respondents, program participants, 
clients, and other stakeholders with whom they 
interacted.

RESPONSIBILITIES FOR GENERAL AND 
PUBLIC WELFARE  
Evaluators articulated and took into account the 
diversity of interests and values that may have 
been related to the general and public welfare. 

*In keeping with the aims of the UVA Equity Center, this competence standard has been modified to 
ensure that cultural competence is central to all ethical, quality evaluations.
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DOCUMENT MANAGEMENT PROCESSES 
AND AGREEMENTS 
As part of the evaluation, formal documents 
and agreements were developed between 
faculty affiliates and community partners. One 
document included a Logic Model that shows the 
assumptions, goals, and outcomes of the Starr 
Hill Pathways program. 

REVIEW EVALUATION  
To ensure a quality evaluation, a peer review 
for meta-evaluation was conducted. Experts 
reviewed the evaluation and methods to ensure 
quality. These experts may include Michele 
Claiborn, Director of Equitable Analysis at The 
Equity Center at UVA, Joseph Williams, Associate 
Professor of Counselor Education in the UVA 
School of Education and Human Development, 
and Sherica Jones-Lewis, Director of Community 
Research at The Equity Center at UVA. 

STRENGTHEN EVALUATION CAPACITY 
An important part of the Program Evaluation 
Process is building the ability of participants 
to participate in monitoring and evaluation 
processes. To this end, this evaluation employed 
methods to build and share knowledge. These 
include, but are not limited to, employing 
a community of practice and access to a 
digital evaluation library as well as training for 
community partners to develop monitoring tools 
and evaluation practices. 

EVALUATION STUDY QUESTIONS 
The key evaluation questions relevant to the 
2022 Starr Hill Pathways summer program 
were developed to focus the assessment and 
evaluation process. Four key evaluation questions 
were examined:

1. To what degree were planned Starr Hill 
Pathways program activities accomplished?

2. To what extent were students in the 
focus demographic able to access Starr 
Hill Pathways programming (students 
representing the global majority and/or 
bilingual/multilingual students), and how does 
this compare to last year’s program?

3. What do students, counselors, and community 
partners say about their experience with the 
Starr Hill Pathways program?

4. To what extent did Starr Hill Pathways 
programming work towards reaching short 
and intermediate outcomes aimed at long-
term outcomes which include increased 
student self-efficacy, outcome expectancy, 
and sense of personal agency? 

METHODOLOGY
This evaluation utilized a mixed-methods 
approach to data collection and analysis to 
help capture the full experience of Starr Hill 
Pathways. Data collected included enrollment 
data, observations, surveys, and focus groups. 
Descriptions of the data collection tools, 
instruments, and processes are provided below.

ENROLLMENT DATA
Student enrollment data was collected and 
included students’ race/ethnicity, gender 
identification, and languages spoken. Daily 
attendance was collected throughout the duration 
of the program. Enrollment data for the 2021 
summer program was also collected to draw 
comparisons between the pilot program and the 
2022 Starr Hill Pathways cohort.13 

OBSERVATIONS/WALKTHROUGHS
Direct observations allow evaluators to 
understand the process of an ongoing program.14 
To conduct observations of Starr Hill Pathways 
programming, an observation form (see Appendix 
A) was created and shared with two potential 
observers. The form served as a checklist 
and reflection to help the observers focus and 
maintain consistency. The use of a standardized 
form allowed for comparison across pathway 
groups. The walkthroughs measured the student 
engagement, the focus of the curriculum, and 
the level of the safe environment. A total of 18 
walkthroughs were collected as each pathway 
was observed twice, and observations were 
completed during the 2nd and 3rd week of the 
program. 

OBSERVATION LIMITATIONS
OBSERVER BIAS
Perceptions and expectations of programming 
influenced what was found in the observation 
data.15 To mitigate observer bias, initial 
observations were conducted together as an 
evaluator team to establish consistent standards 
in the protocol. 

HAWTHORNE EFFECT
The Hawthorne Effect16 suggests that student 
participants, adult counselors, and community 
partners may change the way they act when 
they are being observed. For this evaluation, 
observations took place during formal learning 
times as well as outside of formal learning to 
mitigate this effect; however, there is no way to 
ensure this did not occur. 

TIME
Longer observations of the learning spaces 
would have provided more thorough data; 
however, that was not possible for this evaluation 
report. Additionally, learning spaces included 
classrooms, field trips, and other off-site space, 
therefore, there were some scheduling difficulties 
that impeded observational data collection.  

SURVEYS 
Over the final 3 days of the program, pathway 
evaluation surveys (see Appendix B, C, and D) 
were collected from 31 students, 11 counselors, 
and 11 community partners. Questions on the 
surveys included Likert scale measures, multiple 
choice questions, and open-ended responses. 
The surveys were offered to students in multiple 
languages to ensure equity of access.17 

Survey scales were also used to collect baseline 
data measuring students’ self-efficacy, outcome 
expectancy, and sense of personal agency 
through participation in Starr Hill Pathways. 47 
students participated in the pre-tests and 43 
participated in the post-tests. The data from 
these surveys was not used in the evaluation, but 
student participation in the research study was 
part of the report. 

SURVEY LIMITATIONS
FIXED RESPONSE
The evaluation surveys required fixed responses 
from participants which limited their ability to 
elaborate on their answer choices. Focus groups 
were a chance to collect open response data 
from students. Further, open response options 
were included in the evaluation surveys from 
community partners and counselors. 

OPEN RESPONSE: TIME CONSUMING18 
Open response questions can take time for 
participants to complete, and they can take 
time to distill and analyze. However, they allow 
participants to elaborate on their answer choices 
and provide further contextualization and detail 
on their experiences.  

OPEN RESPONSE: BIAS19 
Because open response requires participants 
to communicate in writing, have a command 
of the English language, and hold attention 
for completing the questions, variance can 
occur based on the educational attainment of 
respondents.  

PARTICIPANT AVAILABILITY
Evaluation surveys were shared with all students, 
counselors, and community partners on the 
final days of the summer program; thus, some 
participants were absent, busy, or unavailable to 
complete the surveys.  
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FOCUS GROUPS
Focus Groups were conducted during the final week of the program using a semi-structured protocol 
(see Appendix E).20 There were 12 focus groups completed with 2-6 students in each group, and a 
total of 32 students participated. Questions asked about their time in Starr Hill Pathways to provide 
further contextualization of their experiences in the summer program. These focus groups were audio 
recorded and transcribed to capture accurate dialogue.   

FOCUS GROUP LIMITATIONS
TIME
Conducting more focus groups with more students would have given a broader image of the 
experiences of the student participants; however, that was not possible for this evaluation because of 

time. Audio recording and leaving room for open response was prioritized over the quantity 
of student participants in the focus groups.  

OPEN RESPONSE: SOCIAL DESIRABILITY BIAS21 
Using a semi-structured protocol for the focus groups left room for 
respondents to elaborate on their answer choices and for follow-up 
questioning; however, it may have led to response bias, more specifically 
social desirability bias. This can occur in focus groups where respondents’ 
answers are influenced by their peers and respond in a way they feel is 
more socially acceptable. 

EVALUATION QUESTIONS SUCCESS CRITERIA

1. To what degree were planned Starr Hill 
Pathways program activities accomplished?

At least 80% of program activities are 
accomplished on a daily basis throughout the 
duration of the program.

At least 80% of the activities that students are 
engaged in include a variety of interactive and 
creative activities that meet program goals. 

At least 80% of community partners shared 
feeling more prepared, resourced, and 
supported in leading program activities. 

2. To what extent were students in the 
focus demographic able to access Starr 
Hill Pathways programming (students 
representing the global majority and/or 
bilingual/multilingual students), and how 
does this compare to last year’s program?

At least 80% of students enrolled in Starr Hill 
Pathways are part of one or more identified 
focal groups (students representing the global 
majority and/or bilingual/multilingual students). 
Participation from these identified focus groups 
is the same or has increased since last year’s 
enrollment.

3. What do students, counselors, and 
community partners say about their 
experience with the Starr Hill Pathways 
program?

Students, counselors, and community partners 
openly share their experiences with their time 
in the program, provide critical feedback to 
programming activities, and express a desire 
to continue attending and partnering with Starr 
Hill Pathways.

4. To what extent did Starr Hill Pathways 
programming work towards reaching short 
and intermediate outcomes aimed at long-
term outcomes which include increased 
student self-efficacy, outcome expectancy, 
and sense of personal agency?

Baseline data will be established through pre- 
and post- surveys measuring students’ self-
efficacy, outcome expectancy, and sense of 
personal agency through participation in Starr 
Hill Pathways. At least 80% of students who 
consent to participate complete pre- and post-
tests.
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EVALUATION FINDINGS
 
This section of the report addresses the 
evaluation findings organized by question using 
the data sources previously identified. Each 
key evaluation question includes the question 
statement, framing of the question as it aligns 
with the goals of the Equity Center, ACPS, 
and CCS, and a mixture of the qualitative and 
quantitative data.

FINDINGS FOR KEY EVALUATION QUESTION #1 
 
QUESTION STATEMENT
To what degree were planned Starr Hill Pathways program activities accomplished?

FRAMING OF THE QUESTION
This question is guided by the core values from ACPS, CCS, and the Equity Center focused on 
supporting the Whole Child through wellness and well-being in learning recovery work. These values are 
organized on the next page.

DATA
Data used to address key evaluation question #1 included daily attendance sheets, master schedules 
for the program, and classroom observations. Using the walk-through form, observers were asked to 
rate the level of student engagement on a 5-point Likert scale using the following questions: 

• Are students actively engaged? 

• Are the students doing something with the information presented to them or creating new 
information?

To gather more quantitative data to assess how community partners felt program activities were 
accomplished, they were asked to rate the following on a 4-point Likert scale: I felt more prepared and 
organized during the Starr Hill Pathways program. Data from these statements is organized in Figures 
1, 2, and 3.

CHARLOTTESVILLE CITY 
SCHOOLS22  
INNOVATION 

Promoting imagination to form and 
pursue creative, flexible, research-
backed solutions is essential for 

continuous improvement and 
the advancement of equitable 
opportunities collaboration.

EQUITY CENTER23

AUTHENTIC PARTNERSHIP
Our approach to community-engaged 

theory and practice means we are 
committed to authentic, honest, and 

transparent community collaboration.

ALBEMARLE COUNTY  
PUBLIC SCHOOLS24

EXCELLENCE
We will mitigate barriers and 

provide opportunities for every 
student to be academically 
successful collaboration.



Figure 1: Student Engagement, Average (4.61), Standard Deviation (0.61) 

Figure 2. Observed Activities

Figure 3. Community Partner Evaluation: Feeling Prepared, Average (3.36), Standard Deviation (0.67)
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Figure 1 shows that from the walk-throughs, evaluators rated the level of students’ engagement 
as a 4.61 on average, indicating a high level of active engagement.

Figure 2 shows that during walkthroughs, 61% of the observed activities involved students 
“doing something” with the information presented to them, 22% involved students “creating new 
information,” and 17% involved students in both doing and creating.

In their final evaluation surveys, a 4-point Likert scale measured how community partners were 
feeling after participation in the program. Community partners highly rated feeling more prepared and 
organized (3.4), safe and supported (3.8), and feeling fulfilled (3.8) after partnering with SHP (see Figure 
3).

SUCCESS CRITERIA 
At least 80% of program activities are 
accomplished on a daily basis throughout the 
duration of the program. 

100% of program activities were achieved 
throughout the duration of Starr Hill Pathways 
3-week summer program. This included the com-
munity partner-led pathway curricula, on-site and 
off-site tours and field trips, UVA athletic tours, 
unstructured free time, and 3 meals served daily 
at the on-grounds dining hall. 

At least 80% of the activities that students are 
engaged in include a variety of interactive and 
creative activities that meet program goals. 

Using a 5-point Likert scale, evaluators rated 
the level of students’ engagement as a 4.61 
on average, indicating a high level of active 
engagement. Open-response data from the walk-
throughs showed that 83% of pathway activities 
involved students engaging in interactive 

and hands-on activities (i.e., non-lectures). 
Furthermore, 61% of observed activities involved 
students “doing something” with the information 
presented to them, 18% involved students 
“creating new information,” and 23% involved 
students involved in both doing and creating. 

At least 80% of community partners shared 
feeling more prepared, resourced, and supported 
in leading program activities. 

In their final evaluation surveys, a 4-point Likert 
scale measured how community partners 
were feeling after participation in the program. 
Community partners highly rated feeling more 
prepared and organized (3.4), safe and supported 
(3.8), and feeling fulfilled (3.8) after partnering 
with SHP. Findings from the qualitative data 
showed that community partners felt like the 
program had “great coordination,” and that SHP 
staff was “helpful and responsive throughout the 
process.” 
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QUESTION STATEMENT
To what extent were students in the focus demo-
graphic able to access Starr Hill Pathways pro-
gramming (students representing the global ma-
jority and/or bilingual/multilingual students), and 
how does this compare to last year’s program?

FRAMING OF THE QUESTION
This question speaks to the guiding principle of 
Equity which maintains that Starr Hill Pathways 
will provide every student with support to thrive, 
to achieve at high levels, and to advance social 
justice by ensuring fair and equitable treatment 
of all participants. Committing to serving these 
focus demographics must be a primary focus 
in developing, implementing, and monitoring 
learning recovery programs. Relevant core values 
from ACPS, CCS, and the Equity Center are 
outlined below.

EQUITY CENTER25

MUTUALITY 
We will form meaningful partnerships 

with low-income, Black, Latinx, 
Indigenous, and immigrant 

community residents of all ages to 
create opportunities for two-way 

knowledge transfer and co-learning 
that will lead to more effective, 

equitable, and enduring solutions 
to problems impacting these 

communities. 

ALBEMARLE COUNTY  
PUBLIC SCHOOLS26

EQUITY
We will provide every student with the 
level of support necessary to thrive.

CHARLOTTESVILLE CITY 
SCHOOLS27  

EQUITY 
Every learner can achieve at 

high levels and graduate as a 
life-ready individual in schools fo-
cused on removing social factors 

as a predictor of success and 
through personalized support.

DATA 
This data combines enrollment and attendance 
data from the 3 weeks of SHP programming. It 
is also important to note that the race/ethnicity, 
gender identification, and language data does not 
include all races and/or ethnicities and does not 
purport to do so. The data includes self-reported 
data provided by parents and guardians of SHP 
students in their application. 

FINDINGS FOR KEY EVALUATION QUESTION #2 
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According to enrollment data, the identified race/ethnicity for students enrolled in Starr Hill Pathways 
are represented in Figure 4.

Figure 4. Enrollment by Race/Ethnicity

Figure 5. Additional Languages Spoken by SHP Students

According to enrollment data, the languages other than English spoken by students enrolled in Starr Hill 
Pathways are represented in Figure 5.

SUCCESS CRITERIA 
At least 80% of students enrolled in Starr Hill Pathways are part of one or more identified focus groups 
(students representing the global majority and/or bilingual/multilingual students). Participation from 
these identified focus groups is the same or has increased since last year’s enrollment. 

In the 2022 SHP cohort there was a wide array of racial and ethnic identification with 87% of students 
identifying as part of the global majority. This included: 33% African American, 8% Black, 2% Biracial: 
Black/White, 1% American with African ancestry, 27% Hispanic/Latino, 3% Biracial: Latino/White, 1% 
Afro Brazilian, 7% Asian, 3% Afghan, 1% Vietnamese, 1% Multiracial: Korean/Spanish (see Figure 4). Of 
this group, 41% of students were multilingual/bilingual students who spoke the following languages 
other than English: Spanish, Dari, Portuguese, Arabic, Chinese, Malayalam, Telugu, German, and Russian 
(see Figure 5). This was an increase from the 2021 cohort where 82% of students identified as students 
of color.28 



58 59

QUESTION STATEMENT
What do students, counselors, and community 
partners say about their experience with the Starr 
Hill Pathways program?

FRAMING OF THE QUESTION
This question was guided by the principle of 
“relationships.” The goal of the Starr Hill Pathways 
program was to share the responsibility of student 
success with the community which included the 
counselors and partners of the summer program. 

EQUITY CENTER29

BENEFICIAL 
We will conduct research that 
tangibly benefits communities 
both methodologically and in 

implementation. 

ALBEMARLE COUNTY  
PUBLIC SCHOOLS30

FAMILY AND COMMUNITY
We will engage with and share the 

responsibility for student success with 
families and community partners.

CHARLOTTESVILLE CITY 
SCHOOLS31  
COMMUNITY 

Relationships, collaboration, 
and partnerships among 

students, staff, families, and 
community are fundamental to 

the success of learners.

DATA 
When asked to score “I felt fulfilled in my Starr Hill 
Pathways Role,” no community partners chose 
“rarely” or “sometimes,” but instead rated their 
experience on a 4-point Likert scale as an average 
of 3.81. This finding suggests that the summer 
program was meaningful to the community 
partners who led the pathway classes

FINDINGS FOR KEY EVALUATION QUESTION #3

Using a 4-point Likert scale, students reported an average score of 3.73 for the question “I believe what 
I learned in Starr Hill Pathways is important for my future” with 0 students answering “no.” 

Figure 6: Community Partner Evaluation: Feeling Fulfilled

Figure 7: Student Evaluation: Future Orientation
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SUCCESS CRITERIA
Students, counselors, and community partners openly share their experiences with their time in the 
program, provide critical feedback to programming activities, and express a desire to continue attending 
and partnering with Starr Hill Pathways.

Findings from the qualitative data revealed that students, counselors, and community partners 
shared openly about their experiences, provided critical feedback, and expressed a desire to continue 
partnering and attending SHP. Community partners were found sharing how the experience had left 
them “tired” but “fulfilled,” (see Figure 6). When asked “I believe what I learned in SHP is important 
for my future,” all students said “Yes” (see Figure 7). All three groups shared critical feedback for the 
SHP staff and ideas for future programs related to improving scheduling, activities and field trips, and 
communication and their words can be seen in Figure 8. Finally, 100% of students and community 
partners who completed evaluation surveys said they would speak positively about their experience in 
Starr Hill Pathways. 

Qualitative data from the focus groups showed that students felt comfortable openly sharing and 
providing critical feedback about their experiences in Starr Hill Pathways. Some of these responses 
included: 

“Something that I thought was unexpected was making friends.”

“I didn’t expect to explore so much of UVA. I expected to be in a classroom.”

“Make it five weeks.”

“I feel like we could cooperate with other groups more.”

“I think the small groups are really nice.” 

When coding this data, we were looking for students speaking from personal experience about SHP, 
for example using “I-statements,” and referring to specific instances from their time in the program. 
Findings from the qualitative data revealed that students were not only open about their experiences 
and felt comfortable giving critical feedback, but they also shared a desire to continue attending future 
programming. 

Students were asked in their focus groups: “Tell me the first 3 words that come to mind to 
describe your experience in Starr Hill Pathways.” Similarly, counselors and community partners 
were also asked “What are the first 3 words that come to mind to describe your experience in 
Starr Hill Pathways?” in their evaluation surveys. Figure 8 represents their combined responses.
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QUESTION STATEMENT
To what extent did Starr Hill Pathways programming work towards reaching short and intermediate 
outcomes aimed at long-term outcomes which include increased student self-efficacy, outcome 
expectancy, and sense of personal agency?

FRAMING OF THE QUESTION
This question was framed under Equity and Shared Power where the Equity Center will strive to openly 
share data and work towards research that produces tangible results for community members to 
reduce inequalities. The core value is focused on intentionally and equitably sharing the power of the 
Equity Center as researchers by studying issues that address community priorities, openly sharing data 
and results with our community partners, and helping to translate our research into tangible actions 
that reduce economic and racial inequity. 

The survey measures used were guided by Social Cognitive Career Theory 32 which argues that career 
development is influenced by self-efficacy33 and outcome expectations. Three instruments were 
used for this study measuring college-going self-efficacy, outcome expectations, 34and educational 
aspirations.35 

FINDINGS FOR KEY EVALUATION QUESTION #4 

EQUITY CENTER36

SHARED POWER 
We will intentionally and equitably 
share our power as researchers by 
studying issues that address com-

munity priorities, openly sharing 
data and results with our communi-
ty partners, and helping to translate 
our research into tangible actions 
that reduce economic and racial 

inequity.

ALBEMARLE COUNTY  
PUBLIC SCHOOLS37

EQUITY
We will provide every student with the 
level of support necessary to thrive.

CHARLOTTESVILLE CITY 
SCHOOLS38 

EQUITY 
Every learner can achieve at high 

levels and graduate as a life-ready 
individual in schools focused 

on removing social factors as a 
predictor of success and through 

personalized support.



Sample size: Pre-test (n=47) Post-Test (n=43)

College-Going Self-
Efficacy Scale (CGSES)

College Outcome 
Expectation 
Questionnaire (COE)

Educational Goal 
Expectations and 
Aspirations

Definition: Measures belief in 
college-going abilities

Measures participants’ 
anticipated outcomes of 
attending college.

Measures students’ 
expectations versus 
aspirations

Sample Item: “I could fit in at college.” “A college education 
will give me the kind of 
lifestyle that I want.”

“How far would you LIKE 
to go in school?”
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Figure 10: Community Partner Evaluation: Feeling Supported, Average (3.81), Standard Deviation (0.40)

Figure 9: Establishing Baseline Data

DATA 
The research study was approved by UVA’s Institutional Review Board. Students who agreed to 
participate in the project returned parental consent forms and took pre- and post- tests to establish 
baseline data on their college-going self-efficacy, college outcome expectations, and educational 
aspirations and expectations. 

Distinctly, the community partners shared feeling safe during their time working with Starr Hill Pathways 
further suggesting that a supportive community can help facilitate collaboration and connection 
between the research work of the Equity Center and their community partners. Students also shared 
that the learning environments were safe and that they felt supported by counselors and community 
partners. Qualitative data showed that students enjoyed making new friends and meeting people during 
Starr Hill Pathways highlighting how the environment facilitated student collaboration and partnership. 

Figure 11: Student Evaluation: Safe Learning Environment, Average (3.77), Standard Deviation (0.57)

Examples of feedback from focus groups included:

“My favorite part was meeting the people because I made new friends and 
made bonds with the counselors.” 

“I’m kind of sad about leaving my friends”

“I’ll miss my teachers.”

“The counselors keep us all safe.”

“I’ve made a lot of friends.”    SUCCESS CRITERIA 
Baseline data will be established through pre- and post- surveys measuring students’ self-efficacy, 
outcome expectancy, and sense of personal agency through participation in Starr Hill Pathways. At least 
80% of students who consent to participate complete pre- and post- tests.
 
Baseline data was established for the research project studying long-term outcomes from the SHP 
intervention (see Figure 9). There were 47 students who consented to participate in the research 
program and took pre-tests during the 1st week of the program. 91% of those students (n=43) took the 
post-tests during the 3rd and final week of the summer program. Survey scales measured students’ 
college-going self-efficacy, college outcome expectancy, and educational expectations and aspirations 
Data from the walk-through observations and pathway evaluations showed that the community 
partners and counselors felt there was a supportive network provided to the students. Using a 4-point 
Likert scale, evaluators rated the counselors’ reported data on the safe learning environment as 3.9 on 
average, and community partners reported a score of 3.8 on feeling safe and supported by SHP staff 
(see Figure 10). Findings from the focus group data showed that students felt safe and supported. One 
student shared that “everybody was close” and another shared that “the counselors keep us all safe,” 
indicating the supportive network provided to the student participants (see Figure 11). 
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KEY FINDINGS

ATTENDANCE: THEY KEEP COMING BACK 
The number of students enrolled in Starr Hill Pathways was 97. Of the students who enrolled, their 
attendance in the program suggested that they were engaged and interested in returning. Over the 
course of the 3-week summer program, attendance each day averaged 83% of the enrolled students. 
At the end of the program, attendance data showed that only four students (4%) never attended a day 
of programming, and only three students (3%) attended for less than two days and decided not to 
return. One of the challenges found from the 2021 summer program was transportation. 

For the 2022 Starr Hill Pathways program, transportation routes were established, and bus and car 
services were set up before the start of the program. 65 students (72%) utilized the transportation 
services provided by the Starr Hill Pathways program. Thus, these findings suggest that providing 
transportation for the majority of students in the program helped to increase daily attendance and 
retention in Starr Hill Pathways.  
 

SUPPORTIVE ENVIRONMENT: BEING HEARD  
Data from the evaluation surveys showed that 90% of students reported having fun in Starr Hill 
Pathways, and data from the walk-through observations showed that 100% of the classrooms were 
supportive and safe. Evaluators noted that students were given ample independent work space, 
individualized attention, and the freedom to explore, tinker, and create. They also noted that the 
community partner facilitators were actively encouraging students to participate, give input, and 
take initiative. In their focus groups, students also shared that they enjoyed “meeting a lot of people,” 
“making friends,” and making “bonds with the counselors.” 

Findings also showed that students felt confident sharing critical feedback about the learning 
environments. Students asked for more opportunities to give input on programmatic activities and 
scheduling to meet their unique needs. For example, one student shared in their focus group that 
they would have liked more opportunities during free time to play tennis since that was a sport they 
played, and another student requested a sports-related pathway since they hoped to work in that 
career field someday. These findings suggest that students were expressing a desire to improve SHP 
programming to widen the opportunities for future activities and work to be more inclusive of students’ 
interests.  

ENGAGEMENT: BUILDING A CHALLENGING CURRICULUM
To evaluate whether students were engaged in a variety of interactive and creative program activities, 
the walk-through observation data showed that 83% of the programming involved interactive and 
hands-on activities that engaged the students in their learning. The evaluators noted an overall 
pattern of students engaging with the material in interactive ways that involved higher-order thinking 
processes.

In their focus groups, students shared a desire to do more career-focused learning and take more off-
site field trips. Students shared that they enjoyed getting to do things such as “mash crystals,” “create 
benches,” and “learn from cardiologists.” This data showed how students openly shared about the 
memorable experiences from the program. Other students expressed a desire for more engagement in 
the programming. One student said that they wanted “more medical stuff” because they hoped to be 
a doctor someday. Multiple students asked for “more projects,” and another said they would like to 
“cooperate with other groups more,” suggesting ideas for future collaborations between community 
partners.  



68 69

INTERACTIVE ACTIVITIES
Continue to provide programming that involves engaging, hands-
on, and project-based activities where students can learn through a 
variety of modalities. 

LISTENING
Continue to focus on sustaining a supportive environment for SHP 
student participants where their voices are heard and their physical 
and social-emotional wellness needs are being met.  

SCHEDULING
To the greatest extent possible, provide ample time for SHP staff to 

• continue offering transportation services, 

• design enriching curricula in collaboration with community 
partners, and 

• develop programming that exposes students to a wide array of 
experiences related to college and career readiness. 

COLLABORATION
Sustain regular collaboration between Albemarle County Public 
Schools, Charlottesville City Schools, and the Equity Center to revisit 
core values and align the mission of Starr Hill Pathways to the work 
of the school districts.

RECOMMENDATIONS
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APPENDIX A  

APPENDIX A 

OBSERVATION WALK-THROUGH FORM  
 
Which community partner class? 

● STEMpreneur & AATF 
● Wildrock 
● Light House Studios 
● Black Women of Central VA 
● Project Pipeline 
● Creative Arts 
● UVA Brain Camp 
● HMSA 
● Culinary Concepts 

 
How many students are present? __________. 
 
Are students actively engaged? 
 

 1 2 3 4 5  

Not at all      Very Much 
 
Are students doing something with the information presented to them or creating new 
information? 

● Doing something 
● Both 
● Creating new information 

 
Explain: __________________________________________________________________ 
 
Is the learning space supportive and physically/emotionally safe for the students? 

● Yes 
● No 

 
Explain: __________________________________________________________________ 
 
Is the learning space supportive and physically/emotionally safe for the students? 

● Yes 
● No 

 
Explain: __________________________________________________________________ 
The focus of the class is: 

 

● Career-related info or Post-Secondary Education Opportunities 
● Grade-level Academics 
● Other 

 
Explain: __________________________________________________________________ 
 
Name of the Person conducting Walk-Through ____________________________________ 

OBSERVATION WALK-THROUGH FORM DATA 
 
Q1- Are students actively engaged? 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATIO
N 

VARIANC
E 

COUNT 

1 5 4.61 5 0.61 0.37 18 
 
ANSWER % COUNT 

1- NOT AT ALL 0% 0 

2 0% 0 

3 5% 1 

4 28% 5 

5- VERY MUCH 67% 12 

TOTAL 100% 18 
 
Q2 - Are the students doing something with the information presented to them or creating new 
information? 

# ANSWER % COUNT 

1 Doing Something 61% 11 

2 Creating New Information 22% 4 

3 Both 17% 3 

 TOTAL 100% 18 
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Q3 - The focus of the class is: 

# ANSWER % COUNT 

1 Career-related or Post-Secondary 
Education Opportunities 

61% 11 

2 Grade-level Academics 0% 0 

3 Other 39% 7 

 TOTAL 100% 18 
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APPENDIX B  

APPENDIX B 

STUDENT EVALUATION FORM (English version) 
Please fill out the following survey based on your experience in Starr Hill Pathways. 
*Required 
 
Name: 
 
Which career pathway were you in?* 

● STEMpreneur & AATF 
● Wildrock 
● Light House Studios 
● Black Women of Central VA 
● Project Pipeline 
● Creative Arts 
● UVA Brain Camp 
● HMSA 
● Culinary Concepts 

 
My teachers were ready and organized during the Starr Hill Pathways program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
I was challenged to learn in meaningful ways.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
My teachers created a physically and emotionally safe learning environment.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Attending Starr Hill Pathways made me MORE interested in career exploration.* 

● Yes - Very Much 
● Yes - Somewhat 
● Yes - A Little Bit 
● No 

 

 

I believe what I learned in the Starr Hill Pathways program is important for my future.* 
● Yes - Very Much 
● Yes - Somewhat 
● Yes - A Little Bit 
● No 

 
I had fun at Starr Hill Pathways.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
I would tell my friends good things about Starr Hill Pathways.* 

● Yes - Very Much 
● Yes - Somewhat 
● Yes - A Little Bit 
● No 

 

STARR HILL PATHWAYS STUDENT EVALUATION SURVEY DATA 
 
Q1- My teachers were ready and organized during the Starr Hill Pathways program. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.73 4 0.52 0.27 30 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 3% 1 

3 MOST OF THE TIME 20% 6 

4 ALWAYS 77% 23 

 TOTAL 100% 30 
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Q2- I was challenged to learn in meaningful ways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.43 4 0.68 0.46 30 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 10% 3 

3 MOST OF THE TIME 37% 11 

4 ALWAYS 53% 16 

 TOTAL 100% 30 
 
 
Q3- My teachers created a physically and emotionally safe learning environment. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.77 4 0.57 0.32 30 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 6% 2 

3 MOST OF THE TIME 10% 3 

4 ALWAYS 83% 25 

 TOTAL 100% 30 
 
 
 
 
 
 
 
 

 

Q4- Attending Starr Hill Pathways made me MORE interested in career exploration. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.5 4 0.57 0.33 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 43% 13 

4 YES - VERY MUCH 53% 16 

 TOTAL 100% 30 
 
Q5- I believe what I learned in the Starr Hill Pathways program is important for my future. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.73 4 0.52 0.27 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 20% 6 

4 YES - VERY MUCH 77% 23 

 TOTAL 100% 30 
 
 
 
 
 
 
 
Q6- I had fun at Starr Hill Pathways. 
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MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.63 4 0.61 0.38 30 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 6% 2 

3 MOST OF THE TIME 23% 7 

4 ALWAYS 70% 21 

 TOTAL 100% 30 
 
 
Q7- I would tell my friends good things about Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.83 4 0.46 0.21 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 10% 3 

4 YES - VERY MUCH 87% 26 

 TOTAL 100% 30 
 

  

 

Q4- Attending Starr Hill Pathways made me MORE interested in career exploration. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.5 4 0.57 0.33 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 43% 13 

4 YES - VERY MUCH 53% 16 

 TOTAL 100% 30 
 
Q5- I believe what I learned in the Starr Hill Pathways program is important for my future. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.73 4 0.52 0.27 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 20% 6 

4 YES - VERY MUCH 77% 23 

 TOTAL 100% 30 
 
 
 
 
 
 
 
Q6- I had fun at Starr Hill Pathways. 
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4 YES - VERY MUCH 53% 16 
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Q5- I believe what I learned in the Starr Hill Pathways program is important for my future. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.73 4 0.52 0.27 30 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 3% 1 

3 YES - SOMEWHAT 20% 6 
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Q6- I had fun at Starr Hill Pathways. 
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APPENDIX C  

APPENDIX C 

COMMUNITY PARTNER EVALUATION FORM 
Please fill out the following survey regarding your experience in Starr Hill Pathways. 
*Required 
 
Name: 
Pathway*: 
 
What are the first 3 words that come to mind to describe your experience in Starr Hill 
Pathways?* 
____________________________________________________________________________ 
 
I felt prepared and organized during the Starr Hill Pathways program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Transitions between activities (pathways, lunch, afternoon activities, etc.) went well.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
I felt safe and supported during Starr Hill Pathways.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
I felt fulfilled in my Starr Hill Pathways role.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Students regularly had positive attitudes and were excited about learning and engaging in 
activities throughout the program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 

 
I would speak positively to my colleagues, peers, or other community partners about Starr Hill 
Pathways.* 

● Yes - Very Much 
● Yes - Somewhat 
● Yes - A Little Bit 
● No 

 
How are you feeling now that it’s over?*____________________________________________ 
 
Is there anything else you would like to add?________________________________________ 
 

STARR HILL PATHWAYS COMMUNITY PARTNER EVALUATION SURVEY DATA 
 
Q1- I felt prepared and organized during the Starr Hill Pathways program 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.36 4 0.67 0.45 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 9% 1 

3 MOST OF THE TIME 45% 5 

4 ALWAYS 45% 5 

 TOTAL 100% 11 
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Q2- Transitions between activities (pathways, lunch, afternoon activities, etc.) went well. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.36 3 0.50 0.25 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 64% 7 

4 ALWAYS 36% 4 

 TOTAL 100% 11 
 
Q3- I felt safe and supported during Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.81 4 0.40 0.16 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 18% 2 

4 ALWAYS 82% 9 

 TOTAL 100% 11 
 
 
 
 
 
 
 
 
 

 

Q4- I felt fulfilled in my Starr Hill Pathways role. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.81 4 0.40 0.16 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 18% 2 

4 ALWAYS 82% 9 

 TOTAL 100% 11 

 

Q5- I would speak positively to my colleagues, peers, or other community partners about 
Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 4 4 0 0 11 
 
# ANSWER % COUNT 

1 NO 0% 0 

2 YES - A LITTLE BIT 0% 0 

3 YES - SOMEWHAT 0% 0 

4 YES - VERY MUCH 100% 11 

 TOTAL 100% 11 
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APPENDIX D  

APPENDIX D 

COUNSELOR EVALUATION FORM 
Please fill out the following survey regarding your experience in Starr Hill Pathways. 
*Required 
 
Name: 
Pathway*: 
 
What are the first 3 words that come to mind to describe your experience in Starr Hill 
Pathways?* 
____________________________________________________________________________ 
 
The instructors were prepared and organized during the Starr Hill Pathways program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Students were challenged to think creatively throughout the program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
The instructors cared about the students and made it a safe learning environment.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Students learned a lot about the career pathway.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
The information given to the students was important for their future.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 

 

Students had fun during Starr Hill Pathways.* 
● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Transitions between activities (pathways, lunch, afternoon activities, etc.) went well.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
Students had positive attitudes and were excited about learning and engaging in activities 
throughout the program.* 

● Always 
● Most of the time 
● Sometimes 
● Rarely 

 
I would speak positively to my peers about Starr Hill Pathways.* 

● Yes - Very Much 
● Yes - Somewhat 
● Yes - A Little Bit 
● No 

 
How are you feeling now that it’s over?*____________________________________________ 
 
Is there anything else you would like to add about your experience as a counselor in the Starr 
Hill Pathways program?________________________________________ 
 
 
STARR HILL PATHWAYS COUNSELOR EVALUATION SURVEY DATA  
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Q1-The instructors were prepared and organized during the Starr HIll Pathways program. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.54 4 0.69 0.47 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 9% 1 

3 MOST OF THE TIME 27% 3 

4 ALWAYS 64% 7 

 TOTAL 100% 11 
 
 
Q2- Students were challenged to think creatively throughout the program. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.64 4 0.50 0.25 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 36% 4 

4 ALWAYS 64% 7 

 TOTAL 100% 11 
 
 
 
 
 
 
 
 

 

Q3- The instructors cared about the students and made it a safe learning environment. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.91 4 0.30 0.09 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 9% 1 

4 ALWAYS 91% 10 

 TOTAL 100% 11 
 
 
Q4- Students learned a lot about the career pathway. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.27 4 0.90 0.82 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 27% 3 

3 MOST OF THE TIME 18% 2 

4 ALWAYS 55% 6 

 TOTAL 100% 11 
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Q5- The information given to the students was important for their future. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.55 4 0.69 0.47 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 9% 1 

3 MOST OF THE TIME 27% 3 

4 ALWAYS 64% 7 

 TOTAL 100% 11 
 
 
Q6- Students had fun during Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.36 3 0.67 0.45 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 9% 1 

3 MOST OF THE TIME 45% 5 

4 ALWAYS 45% 5 

 TOTAL 100% 11 
 
 
 
 
 
 
 
 

 

Q7- Transitions between activities (pathways, lunch, afternoon activities, etc.) went well. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.27 3 0.47 0.22 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 0% 0 

3 MOST OF THE TIME 73% 8 

4 ALWAYS 27% 3 

 TOTAL 100% 11 
 
 
Q8- Students had positive attitudes and were excited about learning and engaging in 
activities throughout the program. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 2.91 3 0.70 0.49 11 
 
# ANSWER % COUNT 

1 RARELY 0% 0 

2 SOMETIMES 27% 3 

3 MOST OF THE TIME 56% 6 

4 ALWAYS 18% 2 

 TOTAL 100% 11 
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Q9- I would speak positively to my peers about Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.72 4 0.47 0.22 11 
 
# ANSWER % COUNT 

1 No 0% 0 

2 Yes - A little bit 0% 0 

3 Yes- Somewhat %27 3 

4 Yes-Very Much 73% 8 

 TOTAL 100% 11 
 

APPENDIX E 

STUDENT FOCUS GROUP PROTOCOL 
 

● Tell me the first 3 words that come to mind to describe your experience in Starr Hill 
Pathways. 

● What types of activities have you liked/disliked in your pathway? 
● Was there anything unexpected that happened this summer?  
● What was your favorite part of Starr Hill Pathways? 
● What have you learned from your sessions this summer? 
● How are you feeling now that it’s over? 
● What could Starr Hill Pathways do better? 

 
 
 
 
 

 

Q9- I would speak positively to my peers about Starr Hill Pathways. 

MINIMUM MAXIMUM MEAN MODE STD 
DEVIATION 

VARIANCE COUNT 

1 4 3.72 4 0.47 0.22 11 
 
# ANSWER % COUNT 

1 No 0% 0 

2 Yes - A little bit 0% 0 

3 Yes- Somewhat %27 3 

4 Yes-Very Much 73% 8 

 TOTAL 100% 11 
 

APPENDIX E 

STUDENT FOCUS GROUP PROTOCOL 
 

● Tell me the first 3 words that come to mind to describe your experience in Starr Hill 
Pathways. 

● What types of activities have you liked/disliked in your pathway? 
● Was there anything unexpected that happened this summer?  
● What was your favorite part of Starr Hill Pathways? 
● What have you learned from your sessions this summer? 
● How are you feeling now that it’s over? 
● What could Starr Hill Pathways do better? 

 
 
 
 
 

APPENDIX E
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PLEASE DIRECT ANY QUESTIONS, COMMENTS, 
CONCERNS, OR NOTES OF ENCOURAGEMENT TO  

DR. NINA R. SCHOONOVER 
EDUCATIONAL EQUITY DATA SCIENTIST 
NR5G@VIRGINIA.EDU 

DR. SHERICA D. JONES LEWIS
DIRECTOR OF COMMUNITY RESEARCH  
SDJ6U@VIRGINIA.EDU


